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Lesson Plan for Media Literacy
	Subject / Course:   Language
	TC Name:   Lesley Hayward and Nicole    D’Ambrosio

	Grade Level:   Grade 5
	Date:  Thursday, November 13th, 2008

	Topic:   Media Literacy: Stereotypes and Gender Roles
	Time of Class:  N/A

	AT Name:     N/A
	Room # / Location:   Grade 5 classroom.  


Lesson Focus:
What is the focus of the lesson? How will I teach it?
The focus of the lesson will be on stereotyping. The students will explore various texts such as popular literature and movies to deconstruct common stereotypes and gender roles seen within the films and fairytales. This lesson will be taught by using visual representation through film, fairytale books, role playing as well as large and small group discussions. 
Rationale: 
Why am I teaching this lesson?
It is important for students to become aware of and understand concepts such as gender roles and stereotypes as they are prominent throughout various forms of media texts. Students need to become conscious of the affects and impact both gender roles and stereotypes have on their construction of reality. They should ultimately recognize that stereotypes and gender roles exist within a range of media texts that need to be deconstructed. The students will be taught how to begin to question the meaning within texts, deconstruct them and ultimately re-create them, finding the underlying meanings within them.    
Assessment: 
How will I know when my students are successful?
The students will be assessed on their knowledge and use of the terms: stereotyping and gender roles. We will use an anecdotal recording sheet to document whether they have picked out the obvious stereotypes and act out the contradicting characteristics of such stereotypes. We will evaluate their ability to interact with the text, relate to it and eventually retell what they have learned in their own way. We will also make use of a drama specific rubric for the student’s drama grades. 
Prior Knowledge: 
What prior knowledge do my students need in order to be successful with the focus of this lesson?
Following the Hook, we will hone in on any prior knowledge the students may have in regards to stereotypes and gender roles. We will determine their prior knowledge by using a mind map that will be expanded on the white board or chart paper for the students to see (See attached sheet). We will use a “quiet hands up” approach, and have the students compile what they know about stereotypes and gender roles on the mind map. The prior knowledge we will be looking for would be if they know anything about stereotypes, gender roles, familiarity with the fairytales we will be deconstructing as well as the popular Disney films shown within the Photo Story we use as our hook.  
Curriculum Expectations: 
What expectations will I address?

This lesson is designed for Grade 5 students within the strand: ‘Media Literacy.’
They will be focusing on the specific expectations under the topic ‘Understanding Media Texts.’ Furthermore, we will integrate Drama within this lesson and incorporate specific expectations for this as well. 
The specific expectations we will focus on are:
1.1 Identify the purpose and audience for a variety of media texts.
1.2 Use overt and implied messages to draw inferences and construct meaning in media texts.
1.3 Express opinions about ideas, issues, and/or experiences presented in media texts, and give evidence from the texts to support their opinion.
 
Ministry of Education (2006). The Ontario Curriculum Grades 1-8 Language. Ontario
Drama Expectations: 
Demonstrates the ability to sustain concentration in drama and dance.
Demonstrates awareness of audience when writing in role and uses appropriate language, tone of voice, gestures and body movements when speaking as a character in drama. 
Ministry of Education (1998). The Ontario Curriculum Grades 1-8 The Arts. Ontario

Materials/Preparation for Teaching: 
What do I need to know, have, and be able to do before I can begin the lesson?
As an educator implementing this lesson, we need to know the concrete definition of what a stereotype is. A stereotype is a fixed or conventional image of a person or group of people. Stereotypes usually conform to a pattern of dress and behaviour that is easily recognized (Media Awareness Network: 2008). A positive or negative judgement is often made about the person or group being stereotyped (Media Awareness Network: 2008). Males are generally depicted as being strong, adventurous and intelligent whereas females are depicted as gentle, elegant and passive. (Media Awareness Network: 2008). 
At the beginning of the lesson, the agenda should be written on the blackboard or posted in the room so the students know what the order of events will be.
The lesson will take place over two days.

Agenda:
Day 1:
Hook.
Mind Map.
Large Group Discussion on Disney Films.
Read Aloud ‘The True Story of the Three Little Pigs,’ By Jon Sciezka.’ 
Shared reading in tribes with allotted fairytale.
Small Tribe discussion, listing stereotypes on chart paper.
Conduct dramatization of book (time for students to rehearse dramatizations)
Day 2:
Recap previous days lesson, using ‘thumbs up, thumbs down’ technique 
Time to rehearse and run through dramatizations 
Present dramatization to the class.
Ticket out the door. 

Materials Used:
Copy of the Photo Story of the Disney film clips.
Copy of ‘The True Story of the Three Little Pigs,’ By Jon Sciezka.’ 
Chart paper or white board.
Markers or erasable markers for white board.
Fairytale books: ‘Little Red Riding Hood,’ ‘Cinderella,’ ‘Snow White and the Seven Dwarves’ and ‘Jack and the Bean Stalk.’ 
Anecdotal assessment sheets.
Drama assessment sheets found in, Swartz, L. (2002). The drama themes. Ontario: Pembroke Publishers Limited.
Costume box (Materials) 
Individual Reflection Sheets. 
Differentiated Instruction: 
How can I ensure that I am meeting the needs of all my students?
We will ensure that we meet the needs of our students by incorporating differentiated instruction into the lesson through:

Shared/ Modeled Reading.
Guided large group discussions.
Think Aloud using a Mind Map.
Intrapersonal: opportunity to have individual reflections.
Bodily Kinaesthetic having the students re-create and role play their fairytale. 
Interpersonal: implementing both small and large group discussions.
Verbal/Linguistic: through discussion and role playing.
Visual: watching the Photo Story and peer performances.
Modelled/ Shared Lesson:

Engage the learner: 
We will engage the students through our ‘Hook.’ Our hook is a Photo Story we made depicting familiar Disney characters and their villains. The use of popular Disney movie characters, will reach out to the majority of the students within the classroom. This will provide students with material that they can relate to as well as provide a context for our lesson.
Model and/or demonstrate the teaching focus: 
We will focus our students learning through modelled reading as well as the guided large group discussion. Modelled reading will demonstrate to the students what they are to do with the fairytales they will be provided with in their tribes. The guided large group discussion will focus their learning on specific concepts such as stereotypes and gender roles, which will also be discussed in their tribe discussions.
Provide Opportunities for students to practice in a supportive environment: 
We will have the students work within their tribe groups with students they have become acquainted with and are comfortable working with. This will allow them to feel more comfortable role playing and re-create their fairytale. The four tribe agreements will be clear and familiar prior to the lesson, so a safe and supportive classroom environment will already be set in place. 
Before: 
How will I engage my students in this learning experience?
Show the students the Photo Story.
Construct and Implement a Mind Map on stereotyping.
During: 
What part(s) of the media text do I want to highlight for my students? When do I implement my think-aloud comments and what should they be?
Following the mind map, we will have a large group discussion surrounding stereotypes and gender roles found within the various Disney films depicted within the Photo Story.
Ask the students to think back to the female ‘Princesses’ they saw at the beginning of the Photo Story.
What did you notice about them?
What do they look like?
What are their positions in reference to the men?
What are they typically weaning?

Ask the students to think back to the men they saw in the Photo Story.
What do the men look like?
What are they wearing?
What are they like in relation to the women?

Ask the students to think back to the villains they saw depicted at the end of the Photo Story.
What did the female villains look like?
Have in common?
Specific characteristics?

Consider text, audience and production in discussion:
What is the audience?
If we deconstruct the text what are some underlying meanings of the text?
Is this a real picture of what the majority of women and men look like?
Now that you know what a stereotype is we are going to read ‘The True Story of the Three Little Pigs,’ By Jon Sciezka.’ While I am reading this story, I want you to think about what is different from the original fairytale version of ‘The Three Little Pigs.’ 
Discuss:
How did the characters go against stereotypical roles of the pigs and the wolf within the book?

Each tribe group will be given a popular fairytale and will do a shared reading session of the book allotted to their group. Each child will alternate reading from page to page. The group will then brainstorm on chart paper the different stereotypes they noticed throughout the book. Once the students have a list of their stereotypes, as a tribe they will determine a way of altering or challenging these stereotypes they have listed through a dramatization of the fairytale. Each person in the tribe will take on a different character in the fairytale and retell the story through a dramatization as a tribe. 
At this time we will observe the students engaged in the activity while taking anecdotal notes for our assessment. 

After: 
How will I group and/or partner my students?
Which graphic organizer should I use?
The students will be instructed to display the chart paper they used to brainstorm their ideas of the stereotypes they found within their fairytale. They will then present their dramatization to the rest of the class. As a teacher, we can see their thought process through the stereotypes they have listed on their chart paper and the way they depict their opposing characteristics through their role playing. 
At this point we will continue to take anecdotal notes.
When all of the groups have presented their fairytale and displayed their brainstorming ideas on their chart papers, they will each be provided with a self reflection sheet, being their ‘ticket out the door.’ By completing this sheet, the students will have the time to reflect on their own experiences and feelings they had throughout the lesson and the teacher will be able to 
better determine what each student took away from the lesson. 
Independent:
How will the students individual learning needs be supported while working independently?
Each student will be provided with the opportunity to reflect personally on their experience during the lesson and what they learned after the lesson. This will be their ‘ticket out the door,’ and will allow them to take some time for themselves to reflect on what they learned and how they felt.
Guided:
Which students require further practice in a guided lesson environment?
What part(s) of the media text do I want to highlight for these students?
When do I implement my think-aloud comments and what should they be?
There will be plenty of opportunities for students to take part in a guided lesson environment. The students will be able to work within their tribe groups and interact with other students through discussions. Furthermore, they will act and role play their fairytales, once again allowing them to work in small and larger groups.  
Conferencing:
How do I make the conferencing schedule accessible to my students?

As the children are working within their tribe groups deconstructing their fairytales and re-creating a dramatization of it, we will circulate and assess whether the students are grasping what stereotypes are through questioning. 
Sharing and Reflection: 
Were my students successful? Did my instructional decisions meet the needs of all students? What worked well? What will I do differently in the future? What are my next steps?
Reference List:
Ministry of Education (2006). The Ontario Curriculum Grades 1-8 Language. Ontario
Ministry of Education (1998). The Ontario Curriculum Grades 1-8 The Arts. Ontario
Lesson Modified from:

Tallim, J. (2008). Once upon a time. Retrieved Nov. 4, 2008, from http://www.media-awareness.ca/english/resources/educational/lessons/elementary/gender_portrayal/once_upon_a_time.cfm
Swartz, L. (2002). The drama themes. Ontario: Pembroke Publishers Limited.
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Anecdotal Observation Sheet: Media Literacy
	Activity/ Focus or Context: Media Literacy

	Date :

Wednesday, November 12th, 2008.  
Time: 11:15 1.m. – 12:05 p.m. 



	Expectations: 
· 1.1 Identify the purpose and audience for a variety of media texts.
· 1.2 Use overt and implied messages to draw inferences and construct meaning in media texts.
· 1.3 Express opinions about ideas, issues, and/or experiences presented in media texts, and give evidence from the texts to support their opinion.
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	Student 3
	Student 4

	
	
	
	


Self-Assessment of Today’s Learning

Name: ______________________


Date: ____________________

1. I participated with my group.
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2. I understand the concept “stereotype”. [image: image4.wmf]
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3. I am proud that I _______________________________________________

_____________________________________________________________

4. I learned 


�Stereotypes








